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SOME ASPECTS OF GROUP WORK IN THE
FOREIGN LANGUAGE CLASSROOM

Group work is when the learners work together on a task or activity in
groups. Group work increases the opportunities for all learners to speak the
new language, it allows them to learn from each other, frees the teacher to
monitor individuals and give them feedback. Group and pair work are so much
a part of our everyday teaching routine that we hardly pause to think before
partitioning the class to tackle some particular communicative task.

The purpose of this article is not to dictate to language teachers what is
correct or workable for classroom management in all situations. It is, rather,
designed to provide teachers with more information on group work so that a
decision to use group work or not to use group work is based on a more
complete understanding of the process. The solution of the aim claims for
doing away with certain tasks, such as: to point out the goals of group work; to
describe the types of group work; to list the main problems with group work;
to set out some benefits of group work. The object of the research is group
work as an efficient strategy in teaching foreign languages. The subject of the
research is specific learning technology of the above-mentioned strategy.

Group work came into the teaching repertoire with communicative
methodologies in the 1970s. At that time, studies of contemporary foreign
language classes revealed that as much as 80% of lesson time consisted of the
teacher talking to the students. In a class of, say, 30 students, it is evident that
the learner hardly got a chance to practice the language. Teacher talking time
became taboo and ways were devised to stamp it out and train the students to
actually perform in the language they were learning.

Lots of research studies on group work were conducted by different
scientists [1; 2; 3; 4; 5]. These and many other scientific works are
methodological basis for projecting current techniques of group work which
draw attention to the problem of team-building, dynamics of group
development, relation of a person and a group, etc.

Like all learning activities, group work is more likely to go well if it is
properly planned. Planning requires an understanding of the principle that lies
behind successful group work.

Several factors work together to result in group work where everyone
involved is interested, active, and thoughtful. If these factors agree with each
other, then group work is likely to be successful. If they are not in agreement,
group work is likely to be unsuccessful [3]. The five factors are (1) the
learning goals of group work, (2) the task, (3) the way information is
distributed, (4) the seating arrangement of the members of the group, and (5)
the social relationships between the members of the group. Before seeing how
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the factors work together let us look first at the learning goals of group work
which are covered in this article.

The following description of the goals of group work focuses on the
spoken use of language. There are several reasons for this focus. Firstly, group
work is most commonly used to get learners talking to each other. Secondly,
much research on group work in language learning has studied spoken
activity, partly because this is the most easily observed and recorded. Thirdly,
most teachers use speaking activities in unprincipled ways. One of the aims of
this article is to suggest how such activities can be used and adapted to achieve
goals in language-leaning classes.

Group work can help learning in the following ways: negotiation of
input, new language items, fluency, communication strategies, content. Let’s
describe these factors in brief.

Group work provides an opportunity for learners to get exposure to
language that they can understand (negotiate comprehensible input) and which
contains unknown items for them to learn. There has been considerable
research on the possible sources of this input and the processes of negotiation
[1, p. 207 — 228] with the general recommendation that group work properly
handled is one of the most valuable sources.

Group work gives learners exposure to a range of language items and
language functions. This will often require teaching of the needed language
items. Group work provides more opportunities for use of the new items
compared to the opportunities in teacher-led classes. Group work may also
improve the quality of these opportunities in terms of individualization,
motivation, depth of processing, and affective climate. Group work allows
learners to develop fluency in the use of language features that they have
already learned. The arguments supporting group work for learning new items
also apply to developing proficiency in the use of these items.

Group work gives learners the opportunity to learn communication
strategies. These strategies include negotiation strategies to control input
(seeking clarification, seeking conformation, checking comprehension,
repetition), strategies to keep a conversation going, strategies to make up for a
lack of language items or a lack of fluency in the use of such items, and
strategies for managing long turns in speaking.

Particularly where English is taught through the curriculum, a goal of
group work may be the mastery of the content of the curriculum subject the
learners are studying. For example, a communicative task based on the water
cycle may have as one of its goals the learning of the processes involved in the
water cycle and the development of an awareness of how the water cycle
affects our lives. In addition, the teacher may expect the learners to achieve
one or more of the language-learning goals listed above.

Whatever instinctive feelings about group work in higher education,
there is clear evidence that it is a good thing. Among the benefits of group work
are the promotion of deep (versus surface) learning, and active (versus passive)
learning, as well as the provision of an environment conducive to experiential
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and/or collaborative learning [4]. Group work also provides an authentic form of
assessment in terms of a student’s later employability. More instrumental
reasons for greater adoption of group work include increased student numbers,
as a way to personalize the student experience in large cohorts.

There are three main problems with group, despite its many
advantages: free-riding (to adopt the term used in the literature), social
dilemma (students having to weigh up personal versus group goals), and issues
of cultural integration.

It is interesting to note that only one of the listed benefits is linked
directly to employability outcomes. We should not automatically assume that
group work is always direct preparation for the type of group or team working
that occurs in the workplace. Group work in the workplace varies greatly,
depending on the sector or industry: some roles are intrinsically team-based,
with a precise, pre-determined division of labor necessary to successful
performance; in other workplaces it may be more common that individuals
work independently on aspects of a shared task coming together in meetings
only to check progress towards an overall goal. Recognizing the variety of
group working practices in the workplace should allow us to free up our
thinking about group working within the higher education curriculum. There is
room for different types of group working, both formal and informal, and we
should foster and encourage all types.

As for assessment of group work [4], key things to pay attention to are:
1) task type: ‘additive’ tasks are best, in which each contributes a defined
piece of the puzzle; 2) task complexity (stimulating tasks are more motivating)
and desired outcomes (what will a good end-product look like?); 3) group size:
the larger the group, the greater the risk of free-riding.

A useful way of classifying group-work activities is to look at the
distribution of the information needed to do the activity. In many group-work
activities learners have equal access to the same material or information and
cooperate to do the task. In this article we call such kind of activity the
cooperative arrangement. In the superior-interior arrangement one member of
the group has information that all the others need. In the combining
arrangement each learner has a different piece of information that all the
others need. In the individual arrangement each learner has access to the same
information but must perform or deal with a different part of it. These four
different types of group work achieve different learning goals, are best suited
to different kinds of tasks, require different kinds of seating arrangement, and
draw on or encourage different kinds of social relationships. In order for group
work to be successful, each type of group work must have its most suitable
choice of other factors.

The combining arrangement is the ideal arrangement for group work
because it ensures interest and participation. The essential feature of a
combining arrangement is that each student has unique, essential information.
This means that each student in a group has a piece of information that the
others do not have, and each piece of information is needed to complete the
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task. A teacher can involve a group of three students if each learner has a map
of an island. On the first student’s map only some towns are named and some
roads are indicated. On the second student’s map the railway system is given,
and the airport is shown. On the third student’s map the forests and mountains
are named and shown. By combing this information each student can make a
complete map. They do this by describing what is on their map for others and
by picking the needed information from the others.

The best seating arrangement of the members of the group during this
activity supports the essential features of the arrangement. Each student needs to
have equal access to the others to get the essential information while preserving
the uniqueness of their own information. This means that when working in pairs
the students should face each other, because that allows good communication
while hiding their written or pictorial information. When working in a group, it
is best if the students sit in a circle, so that each learner is an equal distance from
any other learner. Equal access to each other is the most important element in
the seating arrangement of combining-arrangement groups.

The social relationship amongst the members of a combining group
needs to be one of equality. For this reason it is usually unwise for the teacher
to become a member of a group unless the students are prepared to treat the
teacher as an equal and the teacher is willing to take a non-dominant role.
Some teachers find this difficult to do. In addition, various status relationships
among students may upset the activity. The way in which the local
community’s group activities were organized had a strong effect on students’
participation in classroom activities. Just as social relationships can affect the
group activity, participation in the group activity can have effects on the social
relationships of learners. Besides, working in combining arrangements
increased the liking that members of the group had for each other, and resulted
in a relationship of equality.

The most suitable tasks for combining-arrangement group work
include: 1) completion, e.g. completing a picture by exchanging information,
completing a story by pooling ideas; 2) proving directions, e.g. describing a
picture for someone to draw, telling someone how to make something; 3)
matching, classifying, distinguishing, e.g. deciding if your partner’s drawing is
the same as yours, arranging pictures in the same order as your partner’s
unseen pictures; 4) ordering, e.g. putting the sentences or pictures of a story in
order.

Combining-arrangement activities do not usually present problems for
the teacher. Group size is not a restricting factor. Strip-story exercises
involving the ordering of pictures or sentences can be done with groups of
fifteen or even more as long as students can sit in a large circle or move about
to have easy access to each other. One difficulty that may occur is maintaining
the uniqueness of each student’s information. This can be done by getting
students to memorize their information at the beginning of the task.
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If speaking about the language background of students in combining-
arrangement activities we should remember that different goals will require
different membership.

The cooperating arrangement is the most common kind of group work.
Its essential feature is that all students have equal access to the same
information and have equal access to each other’s view of it. This is because
the purpose of a cooperative activity is for students to share their
understanding of the solutions to the task or of the material involved.
Cooperating requires some degree of equality between students, particularly a
rough equality of skill. Group performance is often inferior to the best
individual’s performance if there is an exceptional individual in the group.
Thus, for cooperating activities it is best to put exceptional learners in one
group rather than to spread them across groups.

The most suitable tasks for cooperating-arrangement group work
include: 1) ranking, ordering, choosing, e.g. choosing the best candidate for a
job, raking a list of items needed for survival or a list of actions open to you;
2) finding implications, causes, or uses, e.g. brainstorming the uses of a paper
clip on a desert island, interpreting a picture; 3) solving problems, e.g. solving
logical puzzles; 4) producing material, e.g. making a radio program, preparing
for a debate or play.

The major problem with cooperating arrangements is encouraging each
student to play an active part in the group. Because all students have equal
access to the same information, no individual is essential to the activity as
occurs in the combining arrangement. Various strategies have been used to
deal with nonparticipation. One way is to introduce elements of the combining
arrangement by giving each student in the group a different job to do. For
example, one student acts as the secretary to keep a record of decisions. The
second student has the job of encouraging each learner to offer an opinion.
The third student controls the various steps in the discussion procedure.
Another way is to have a reward structure that gives the group responsibility
for each individual’s learning by rewarding the winning group rather than any
individual in the group. A third way to deal with non-participation is to change
group size or the people in the groups to provide the optimum climate in each
group for participation to occur.

The superior-inferior arrangement in group work is a parallel to
traditional class teaching. The essential feature of the arrangement is that one
or more students have all the information that the others in the group need. For
example, one student has a complete text and the other students have some
important words from the text. By asking yes/no questions using those words
as clues, the students try to reconstruct the text.

The best seating arrangement of the members of the group is with the
person in the superior position facing the others. All the others should be an
equal distance from the person with the information. This arrangement has
parallels with the combining arrangement. The combining arrangement may
be viewed as a set of superior-inferior arrangements with every student in the
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group having the chance to be in the superior position — that is, having
information that others need and do not have. The social relationship amongst
the members of a superior-inferior group is one of inequality. The person with
the information is in a superior position.

The most suitable tasks for superior-inferior group work include:
1) data gathering, e.g. interviews, questioning; 2) providing directions, e.g.
telling how to get to a place on the map, providing instructions about how to
arrange parts to make a complete item; 3) completion.

In the individual group-work arrangement each student has the same
information but must perform individually with a part of that information.
Unlike the superior-inferior arrangement and combining arrangement, no
student has information that the others do not have. Unlike the cooperating
arrangement, each student makes an individual performance which is not
necessarily helped by the others in the group. The major effects of the
individual arrangement are to increase the time each student can spend on a
task, and to ensure that each student participates.

The students in the group need to have equal access to the material and
be in sight of each other. Sitting in a circle is usually the most convenient.

The most suitable tasks for the individual arrangement in group work
include: 1) solving problems, e.g. roleplay activities where each individual
must perform in a certain way; 2) repetition, e.g. a chain story where students
retell the story to each other and see the changes that occur in retelling;
3) completion, e.g. each student has to add a part to complete a story.

Teachers sometimes feel uncertain about aspects of group work.
Typical questions are: “How many people should there be in a group?”, “Is it
best to have students of mixed proficiency or equal proficiency in a group?”,
“What sort of material do I need to prepare for group work?” The answers to
these questions all depend on the principle of group work, that is, the five
features must all be in agreement with each other. For example, the size of a
group depends on the particular goal of group work, the type of information
distribution that most suits the goal, and the seating arrangement that suits the
information distribution. If the learning goal is to learn through negotiation of
input, then a combining-arrangement distribution of information is most
suitable and students should work in pairs or groups of four or less with
students sitting near and facing each other.

Similarly, the question of mixed or equal proficiency is best answered
by applying the principle. If the goal of learning is to master new language
items, a superior-inferior arrangement with a more proficient learner in the
superior position would be a useful choice. If, however, the goal is to develop
fluency, groups could be made up of students of equal proficiency in a
cooperating arrangement.

If the principle is not applied, then group work will probably not go
smoothly — for example, a cooperative arrangement with four or more students
sitting in a row or with two high-proficiency and two low-proficiency students
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in a group, a fluency goal with a superior-inferior arrangement, or an
individual arrangement with a finding implications task.

Research on group work provides useful guidelines in applying the
principle. Experience and experimentation in the classroom is equally viable.

Thus, the successful group work depends on the agreement of such
factors as the learning goals of group work, the task, the way information is
distributed, the seating arrangement of the members of the group and the
social relationships between the members of the group. Group work was
introduced into the teaching repertoire to come to grips with a particular
problem. Group work made it possible for the teacher to devote more time to
the students’ oral production, which perhaps before had not been a priority of
the foreign language classroom. Thanks to group work, less confident students
get the chance to put their knowledge of the new language into practice in a
non-threatening environment, away from the critical eye and ear of the
teacher. Instead of being dependent on the teacher, students get used to
helping and learning from each other. Meanwhile, the teacher is left free to
discreetly monitor progress and give help, advice and encouragement where
and when it is needed.
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Koznoscbka I'. b. [leski acmekTu rpymoBoi ¢opmMu podOTH Ha
3aHATTAX 3 iIHO3eMHOI MOBH

VY crarTi DOCHIIKYIOThCS JesIKi acleKTu TrpynoBoi Gopmu poboTH Ha
3aHATTSIX 3 1HO3eMHOI MOBHU. BaXMMBUMM YMHHHMKAMH YCHIIIHOI poOOTH B
rpymnax € oprasizaiisi po604oro MicIsi KOXKHOI TPy a0do MmocajKa y4HiB, YiTKE
dbopmynrOBaHHS IIeld 1 3aBAaHb, COLIANbHA B3a€MOJisA, IUIAHYBaHHS Ta
oprasizaiisi TpPymoBoi poOOTH. 3MIHIOETbCS  POJb  BUYMUTENS,  SKHUA
MIEPETBOPIOETHCS 3 €IMHO MOXKIUBOTO JpKepena iHdopmarii Ta KOHTPOIO B
paZHuKa 1 KOHCYJIbTAHTa, HAMpaBISAIOuOro poOOTy IpylH B MOTPiOHE pycIo.
PoGora B rpymax edekTuBHa, SKIIO CTYACHTH MIATOTOBJICHI 10 CHIBITpaIli,
rpynu cOpMOBaHi BiJIMOBITHO 3 ypaxyBaHHSM IICHXOJIOTIYHOI CYMICHOCTI Ta
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PIBHS HABYEHOCTI Y4YHIB, MIATOTOBJICHUI HEOOXIIHUI PO3AATKOBUN MaTepial,
MpoJAyMaHe IUIaHyBaHHS poOodoro Micisgd  y4HiB. CHcTeMaTudHe i
[JIECTIPSIMOBAHE 3aCTOCYBaHHS TpyNoBoi (opmu poOOTH Ha 3aHATTAX 3
1HO3eMHOT MOBH JIO3BOJISIE (JOPMYBATH BMIHHS KPHUTUYHOTO MUCIICHHS,
MiBUIIUTH PIBEHb COIIaIbHOI KOMIETEHTHOCTI yuHIB. ['pymoBa pobota mae
CBOi OCOOJIMBOCTI 1 METOJIWKY IIPOBEIEHHS, OyIydd OyKe BaXJIMBOKO 1
OJTHOYACHO CKJIAJTHOIO JUTsl OpraHi3aiii ¢opmu poOOTH Ha 3aHATTIX 3 1HO3EMHOL
MOBU. [lJis1 OCATHEHHsI MO3WTHUBHOTO HAaBYAIBHOTO PE3yJbTaTy HEOOX1ITHO
CHCTEeMaTHYHO BUKOPHCTOBYBaTW TPYNOBY pOOOTY, TOCTIHHO OLIHIOBaTH
OTpPUMaHUH JOCBIJ 1 BIOCKOHATIOBATU Horo. Pobora B rpymnax Ha 3aHATTAX 3
1HO3eMHOT MOBH MOX€ OyTH €(EeKTHBHO BUKOPHCTaHA B CYKYITHOCTI 3 1HIIMMHU
METOJIaMH |1 CTAHOBUTbH OJTUH 3 KOMIIOHEHTIB JUJAKTUYHOI CHCTEMH.

Knouoei crosa: rpynosa popma podboTH, oprasizaiisi poo04oro micis,
y4H1, BUUTEIb, COI[IaIbHA B3a€EMO/II.

Koznosckas A. b. Hekoropble acnekTbl rpynmnoBoi ¢opMsl
PatoThI HA 3aHATHAX HHOCTPAHHOIO SI3bIKA

B cratbe wuccienyroTcs HEKOTOPbIE acleKThl TIPYMHIOBOH (OpMbI
paboThI HA 3aHATUAX WHOCTPAHHOTO SI3bIKA. BaXKHBIMU YCIIOBUSIMH yCIEIIHOM
paloThl B rpynmnax sIBISIIOTCA OpraHM3alus pabodyero Mecta KakKIod IpYIIIbI
WIM T1ocaaka o0ydJaeMblX, 4YeTKash IOCTaHOBKa Iiesied, (opMyIupoBKa
3aJlaHul, COLMAIBHOE B3aUMOACUCTBHME, IUIAHUPOBAHWE M OpraHMU3aLMs
rpynmnoBoil paboTbl. MeHsieTcs pojb y4uuTels, KOTOpBIA IMpeBpaliaercs u3
€/IMHCTBEHHO BO3MOXHOI'O MCTOYHHKA MH(OPMAIMHU U KOHTPOJII B COBETHHKA
U KOHCYJbTAHTA, HANpAaBISIOLIEr0 pabdoTy TpYIIbl B MPaBUIbHOE PYCIIO.
PaGora B rpymmax o¢¢dexkTuBHa, €caM CTYIEHTbl MHOArOTOBJEHBI K
COTPYIHHUYECTBY, Tpymnmbl c(HOpMHpPOBaHBl B COOTBETCTBUM C Y4YE€TOM
NICUXOJIOTHYECKOM COBMECTUMOCTH U YpPOBHSA OOYYEHHOCTH Yy4Yallluxcs,
MOATOTOBJIEH  HEOOXOAMMBIM  Pa3’gaTOUHbI  MaTepuan,  IpojayMaHa
IUTAaHUPOBKAa  pabodero MecTa  ydYallluxcsl. Cucrematuuoe  u
L[€JICHANIPaBICHHOE TMpPUMEHEHHE TpynnoBoid (opMbl pabOThI IO3BOJISET
¢dbopMHpOBaTE yMEHHUS KPUTHYECKOTO MBILIUIEHHUS, MOBBICUTh YPOBEHb
COIMAIBHON KOMIETEHTHOCTHU. [ pymnmoBast paboTa nMeeT CBOM OCOOCHHOCTH U
METOJIMKY IPOBEACHHUS, SBISAACH BAXHOM M OJHOBPEMEHHO CIIOKHOM JUIS
opranuzanuu ¢GopMbl paboThl. JIJis TOCTHKEHHUS MOJIOXKHUTEIBHOIO Yy4eOHOTro
pe3yibTata HeOOXOAMMO CHCTEMAaTHUECKU HCII0JIb30BaTh IPYIIIOBYIO paboTy,
MTOCTOSIHHO OLIEHUBATh MOJYyYEHHBIN OMBIT U COBEPIIEHCTBOBATH ero. Pabora B
rpymnmax MOeT ObITh 3()()eKTUBHO UCIOIb30BAHA B COBOKYITHOCTH C IPYTHMMHU
METOJIaMH M COCTABJISIET OJIUH U3 KOMIIOHEHTOB JMIaKTHUECKON CUCTEMBI.

Kniouesvie cnosa: rpynmnoBas ¢popma paboThl, opraHu3anus pabouyero
MecTa, 00yJaeMble, YUUTEIb, COLMAIbHOE B3aUMO/IEHCTBUE.
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Kozlovska G. B. Some aspects of group work in the foreign
language classroom

The article deals with some aspects of group work in the foreign
language classroom. The successful group work depends on the agreement of
such factors as the learning goals of group work, the task, the way information
is distributed, the seating arrangement of the members of the group and the
social relationships between the members of the group. Organizing the whole
class as one cluster is a useful teaching strategy but it also has its
shortcomings. Its efficiency and effectiveness depends on the level of
attentiveness of the students. Another disadvantage of this activity is that only
a limited number of students participate when they are organized as a whole
class. The shy or the passive ones prefer to be quiet while the others actively
participate. Also, there are three main problems with group, despite its many
advantages: free-riding, social dilemma, and issues of cultural integration.
Among the benefits of group work are the promotion of deep (versus surface)
learning, and active (versus passive) learning, as well as the provision of an
environment conducive to experimental and/or collaborative learning. Group
work increases the opportunities for all learners to speak the new language; it
allows them to learn from each other, frees the teacher to monitor individuals
and give them feedback. One of the most important benefits of group work is
that it enables students, who are learning English as a second language, to
develop their listening and speaking skills. Group activities encourage students
to learn through discussions working in collaboration with one another.
Eventually, they learn to respect and value each others’ contribution.

Key words: group work, seating arrangement, learners, teacher, social
relationship.

Cratts Haaiinuia 1o pepakuii 29.01.2014 p.
[MpuiiasTo no npyky 28.03.2014 p.
Penensenr — 1. ¢inon. H., npod. lkonspenko B. I.

V]IK 378.147:81°243:388.6
H. M. Jleniok

CAMOCTIMHA POBOTA B CUCTEMI HABUAHHSA CTYJIEHTIB
TEXHIYHUX CHEIIAJIbHOCTEMH 3 IHO3EMHOI MOBH

Ha erami interpamii YkpaiHu B €IuHHMI €BpONEHCHKUII OCBITHIN 1
HayKOBUM MPOCTIpP 3POCTAIOTh BUMOTH IO PIBHS 3HaHb CTYACHTIB, BiI0OpaKeHi
B 3akoHi Ykpainu ,Ilpo Buiury ociTy”, JlepaBHilf HalliOHaNbHIN Mporpami
,,OcBita” (,,Ykpaina XXI cronitrs’), HamionaneHiit JOKTpUHI PO3BUTKY OCBITH
VYkpainu, 3araapHOEBPONEHCHKIX PEKOMEHIAIISMX 3 MOBHOI OCBITH [1]. OmHnM
3 BWOXJIMBUX YMOB 3a0€3MEUCHHST BUCOKOi SKOCTI MiJrOTOBKM MaHOyTHIX
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